
 

 

 

 

 

 
 

  

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Integrating Sustainability 
into Continuing Education 
Programmes 
A Survey of Curricula in Economics and 
Business Education at Swiss Higher  
Education Institutions 2025  



Study Integrating Sustainability into Continuing Education 

 

 

 

2 
 

  

Imprint 

 
Publisher 

WWF Switzerland 

 

Authors 

Simon Zysset, WWF Switzerland 

Mascha Theiler, WWF Switzerland  

 

Methodology, survey, evaluation, feedback: econcept, Zurich 

 

 

www.wwf.ch/economicsciences2025 

 

 

 

December 2025 

 

© WWF Switzerland (2025)  

© 1986 Panda Symbol WWF  

® “WWF” is a trademark registered by WWF 

 

 

 

Image credits ©: title page: Stocksy/Manu Padilla; p 12; KEYSTONE/Christian Beutler; p. 14: Adobe Stock; p. 21: Adobe Stock; p. 

29: : Stocksy/Walter and Deb Hodges Photography 

 

 

 

 

 

 

Acknowledgments 

WWF Switzerland and econcept AG would like to thank all 16 participating higher education institutions for the time and effort they 

have devoted to this study. We are grateful for their significant contributions. Thanks to the quality of their contributions, a thorough 

processing of the information was possible. We hope this study will support higher education institutions, as well as their stakeholders 

on their ongoing journey towards sustainability. The necessity for society and the economy to respect planetary boundaries is more 

important than ever, and universities and universities of applied sciences can and must play a central role in this transition. We thank 

you warmly for your commitment to sustainability and look forward to a continued dialogue and to collaborating in the future. 

 

 

 

 

 

WWF Switzerland 

 
Hohlstrasse 110 

PO Box 
8010 Zürich 

 
Tel.: +41 (0) 44 297 21 21 

wwf.ch/contact 

http://www.wwf.ch/economicsciences2025
http://www.wwf.ch/contact


Study Integrating Sustainability into Continuing Education 

 

 

 

3 
 

Contents 
Editorial .................................................................................................................................................................................................4 

Management summary......................................................................................................................................................................... 5 

1. Context, objectives and questions ........................................................................................................................................ 7 

1.1. Context ................................................................................................................................................................................... 7 

1.2. Objective and research questions ........................................................................................................................................ 7 

1.3. Continuing education programmes in economic sciences at Swiss universities .............................................................. 8 

2. Methodological approach ......................................................................................................................................................9 

2.1. Survey respondents and their roles ......................................................................................................................................9 

2.2. Selection of programmes for the survey ...............................................................................................................................9 

2.3. Construction of the two surveys ............................................................................................................................................9 

2.4. Implementation of surveys .................................................................................................................................................. 10 

2.5. Data analysis ........................................................................................................................................................................ 10 

2.6. Representation of data and return ...................................................................................................................................... 10 

2.7. Significance/representation ................................................................................................................................................. 12 

3. Results ................................................................................................................................................................................. 13 

3.1. Sustainability topics ............................................................................................................................................................. 13 

3.2. Sustainability competences, learning objectives and teaching/learning approaches ...................................................... 19 

3.3. Competences of programme directors and selection of lecturers ................................................................................... 23 

3.4. Measures to integrate Sustainable Development ..............................................................................................................25 

3.5. Greatest need in promoting Sustainable Development .................................................................................................... 26 

4. Conclusions and recommendations ................................................................................................................................... 27 

4.1. Strategy ................................................................................................................................................................................ 27 

4.2. Competences of programme directors and lecturers ........................................................................................................ 27 

4.3. Selection of lecturers ........................................................................................................................................................... 27 

4.4. Topics ................................................................................................................................................................................... 27 

4.5. Learning objectives .............................................................................................................................................................. 27 

4.6. Teaching/learning approaches ........................................................................................................................................... 28 

4.7. Inter- and transdisciplinary cooperation............................................................................................................................. 28 

4.8. MBA/EMBA ......................................................................................................................................................................... 28 

4.9. Traditional universities ........................................................................................................................................................ 28 

4.10. Final conclusion .................................................................................................................................................................. 28 

Appendix ............................................................................................................................................................................................ 30 

Helpful Tools .............................................................................................................................................................................. 30 

Participation ................................................................................................................................................................................ 32 

Questionnaires ........................................................................................................................................................................... 33 

Literature..................................................................................................................................................................................... 40 

 

  



Study Integrating Sustainability into Continuing Education 

 

 

 

4 
 

Editorial
 

The challenges of our time cannot be solved by technical 

expertise alone. As this study shows – and as my own 

research has confirmed – while sustainability is 

increasingly present in continuing education, the 

deeper work often remains untouched: questioning 

underlying assumptions, power structures, and cultural 

narratives. 

 

Most programmes focus on knowledge transfer, while 

reflective and action-oriented skills are less developed. 

The greatest opportunity lies in empowering educators: 

Not just with subject expertise, but with the ability to 

foster critical debate, interdisciplinary exchange, and 

spaces where uncomfortable questions can be asked. 

 

If continuing education is to drive real transformation, 

we must move beyond incremental improvements. 

Programmes should encourage both educators and 

participants to challenge dominant paradigms, embrace 

complexity, and imagine genuine alternatives. Only 

then can sustainability become more than a topic – it 

becomes a lived practice and a catalyst for systemic 

change. 

 

The findings highlight both progress and areas for 

further development. I hope this study encourages 

ongoing dialogue and practical steps towards 

embedding sustainability more deeply in our 

educational landscape. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Maja Bartholet      

Head Corporate Communications  

WWF Switzerland 

 

As Sustainability Manager at IKEA Switzerland, I expe-

rience every day how strongly our decisions are shaped 

by the systems in which we work, live, and learn. Sus-

tainability is no longer an additional task – it is an inte-

gral part of this system. And this is precisely why it must 

also be embedded naturally within business education. 

 

Specialized sustainability programs undoubtedly make 

an important contribution. However, they often remain 

isolated. We need a broader, interdisciplinary under-

standing: in business administration, design, law, edu-

cation, and beyond. Sustainability is not only about 

meeting regulatory requirements; it is also about recog-

nizing economic opportunities, adopting a long-term 

perspective, and understanding complex interconnec-

tions across disciplines. 

 

Only when this mindset is introduced early on can we 

develop a genuine sense of ownership in viewing sus-

tainability as a strategic success factor. Companies then 

benefit not only from better-informed decisions, but 

also from co-workers capable of bringing together eco-

nomic, ecological, and social dimensions – thereby cre-

ating sustainable value for the entire system in which we 

live and work. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Andrin Hodel 

Head of Sustainability 

IKEA Switzerland   
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Management summary 
Continuing education in economics and business plays a crucial role in shaping the transition to a more sustainable economy 

and society. Many participants hold influential positions and are responsible for organisational responses to global or local 

challenges. Integrating sustainability equips participants with the necessary knowledge and competences for sustainable 

economic transformation to a society that enables human well-being and prosperity while maintaining the natural systems and 

social foundations on which that prosperity depends. 

 

This study examines to what extent Sustainable Development (SD) and Education for Sustainable Development (ESD) are 

integrated in continuing education programmes in economics and business education at Swiss higher education institutions and 

identifies areas for improvement. Two online surveys targeting heads of continuing education, and programme directors were 

conducted. Eight higher education institutions responded at department level and 81 programmes across 16 institutions at 

programme level. This corresponds to a response rate of about one third for both surveys. As sustainability focused programmes 

are somewhat overrepresented, the results likely present a slightly more positive picture than the overall situation. 

 

The findings show that sustainability topics are often present but unevenly addressed. Topics such as sustainability strategy, 

reporting and leadership for sustainability are covered relatively frequently, while economy and finance in the context of climate 

and biodiversity, sustainable finance and sustainable economy are rarely dealt with in depth, except for programmes with an 

explicit sustainability focus.  

Cognitive competences such as critical and systemic thinking are often part of the learning objectives. Reflective competences 

somewhat less, and action-oriented competences least, even though all three are essential for sustainable transformation. This 

discrepancy is particularly visible in programmes that are not sustainability focused. Competence oriented teaching and learning 

methods, such as case-based, problem-based and project-based learning, are widely used. Though, more transformative and 

experiential approaches that particularly foster ESD are applied only selectively. Even sustainability focused programmes do not 

consistently employ methods that match the ambition of their learning objectives.  

Programme directors rate themselves as fairly competent in SD but less so in ESD, whereas heads of continuing education rate 

the programme directors’ competences in both areas lower, suggesting a gap between self-assessment and external perception. 

When selecting lecturers, SD competences are rated important primarily in sustainability-focused programmes, while ESD 

competences are given less weight overall. 

 

The greatest needs identified concern strengthening lecturers’ interdisciplinary competences, enhancing the exchange of best 

practices between lecturers and ensuring adequate financial resources for sustainability focused programmes. In sustainability 

focused programmes, there is also a need to further develop didactic competences for ESD.  

 

Overall, SD has found a foothold in continuing education in economics and business, but its implementation remains selective 

and uneven. Measured against the scale of the sustainability transformation required, most programmes still fall short in depth 

and teaching capacity.  
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Recommendations for programme directors and lecturers: 
 

Topics 
Ensure that key sustainability topics are incorporated 

more consistently across programmes. This does not al-

ways require a complete redesign of existing curricula, in 

terms of new modules, but rather the strategic inclusion 

of sustainability within existing modules and case studies. 

As continuing education must remain responsive to mar-

ket demand, sustainability can be positioned not as an ad-

ditional topic but as a value-adding dimension that en-

hances the relevance and resilience of business education. 

However, where appropriate, new modules with a focus 

on sustainability should be considered. Institutions can 

also benefit from sharing materials and experiences 

across departments to make the inclusion of underrepre-

sented sustainability topics more efficient and coherent. 

 

Learning objectives 
Set clear learning objectives that balance cognitive, socio-

emotional and action oriented (behavioural) learning ob-

jectives by making small, targeted adjustments within ex-

isting formats. Especially for the programmes without a 

specific sustainability focus it is essential to develop those 

behavioural competences to make sure the practical rele-

vance, which is key for continuing education pro-

grammes, is shown.  

 

Teaching/learning approaches 
Increasingly use learning and teaching methods that pro-

mote competence building in sustainability– especially in 

sustainability focused degree programmes. 

 

Inter- and transdisciplinary cooperation  

Facilitate the integration of multiple disciplinary perspec-

tives by encouraging targeted cooperation between pro-

grammes or lecturers from related fields. This could be 

achieved through joint modules, guest lectures or shared 

case studies, which offer interdisciplinary insights with-

out requiring major structural changes. Also, the partici-

pants themselves might already come from interdiscipli-

nary backgrounds which can be valuable for discussions 

and exchange. A transdisciplinary perspective should 

guide this effort, ensuring that practical sustainability 

challenges are addressed. Cooperations with partners 

from business, politics, administration and civil society 

are important for the development of sustainability-re-

lated competences. 

 

 

 
Recommendations for specific provider and programme 
groups 
 

MBA/EMBA  

Cover relevant sustainability topics in greater depth. Inte-

grate overarching economics and finance topics related to 

sustainability appropriately. 

 

Traditional universities 
Universities should deepen sustainability content in exist-

ing continuing-education programmes, make greater use of 

competence-building learning methods, and where there is 

sufficient demand develop additional sustainability-fo-

cused programmes. 

 

Recommendation for heads of continuing education 
 

Strategy 
Incorporate SD into the strategy of the continuing educa-

tion department, set specific goals, derive measures, regu-

larly evaluate and monitor goal achievement, and establish 

links to the promotion of SD in the faculty and university 

strategy.  

  
Recommendations for heads of continuing education  
and programme directors 
 

Competences of programme directors and lecturers 
Institutions should provide targeted professional develop-

ment opportunities for both programme directors and lec-

turers. Regular training and peer-learning formats can help 

build confidence and expertise in EDS, particularly in ap-

plying didactic and interdisciplinary approaches. Creating 

spaces for exchange between departments and institutions 

can also help lecturers share good practices and jointly de-

velop teaching materials that embed sustainability more ef-

fectively across disciplines. 

 

Selection of lecturers 
When recruiting lecturers, greater emphasis should be 

placed on competences in ESD alongside those in SD. 

Strengthening didactic skills for integrating sustainability 

into teaching will help ensure that sustainability principles 

are not only understood but effectively conveyed to partici-

pants. 

 

 

Recommendations 
 

The following recommendations draw on the findings of the study and on WWF’s extensive experience. 
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1. Context, objectives and questions  
1.1. Context 
 

Higher education institutions occupy a pivotal position in the transition towards a sustainable economy and society. They serve 

not only as centres of learning for future executives and academic professionals but also as hubs of research and innovation, 

providers of continuing education, and partners to non-university actors. 

 

WWF Switzerland regards economics and business education (in this study we use the term “economic sciences” synonymously) 

at both traditional universities and universities of applied sciences as particularly significant in this transformation. The 

economic sciences produce a lot of graduates, and their alumni frequently advance to influential positions as specialists, 

decision-makers and managers in both the public and private sectors. In this way they are instrumental in our collective journey 

towards sustainability as their decisions often carry wide-ranging and enduring consequences. Consequently, decision makers 

with high-level responsibilities in economics, politics, and civil society require more sustainability competences than the average 

citizen (Eberz et al., 2023). Nevertheless, we believe there remains a substantial gap in the integration of Sustainable Develop-

ment (SD) into these programmes.  

 

Mainstream economics and business education remain largely rooted in neoclassical paradigms that prioritise GDP growth, 

market efficiency, and profit maximisation, often treating social and environmental factors as peripheral. Neglecting ecological 

limits and social equity undermines the very ability of many businesses to remain resilient in the long term. If emerging leaders 

are not trained to balance growth with ecological and social imperatives, it hinders progress toward a truly sustainable economy 

(Tallgauer & Schank, 2023). 

 

For a decade, WWF Switzerland has engaged in promoting SD in economics and business education and has published numerous 

studies on embedding sustainability topics, competences, learning objectives and teaching/learning approaches  into bachelor’s 

and master’s level programmes in economic sciences. The present study is the first to examine the status of the integration of 

SD into continuing education programmes in economics and business education (CAS, DAS, MAS, MBA, EMBA) at Swiss higher 

education institutions. 

 

These programmes, numbering several hundred in Switzerland, are of particular importance because they primarily attract 

individuals who already hold positions of responsibility. Even more so than bachelor’s and master’s programmes, they operate 

in a highly competitive environment, meaning that supply must align closely with demand. We examine the significance of SD 

within continuing education programmes at a time when resources and attention are increasingly directed to issues such as 

digitalisation, artificial intelligence and complex geopolitical challenges – and thus away from sustainability These include un-

stable trade relations, rising political instability in a growing number of countries, and mounting threats to global security 

(Schmidpeter, 2025). Despite - and indeed because of - these shifting priorities, we argue that integrating SD into higher educa-

tion remains essential. It equips decision-makers with the knowledge and competences needed to respond to 21st-century crises 

(Sheehan et al., 2025). In the long term, it lays a critical foundation for addressing these challenges or preventing future crises 

altogether. 

 

1.2. Objective and research questions 
The objective of this study is to assess the integration of SD into continuing education programmes in business education and 

economics at accredited Swiss higher education institutions. The programmes under consideration include EMBA, MBA, MAS, 

DAS and CAS. For the purposes of this study, economic sciences are defined as covering business administration, management, 

finance and economics, with emphasis on organisational, strategic and policy-oriented content. 

 

With this study we aim to shed light on the following questions: How well are the goals, topics, mindsets, methods and aspects 

of  SD and Education for Sustainable Development (ESD) incorporated into continuing education programmes? How have these 

developed in recent years, and what measures are planned at the programme level? To what extent is sustainability anchored in 

the strategies of continuing education departments in economic sciences? What actions have been taken in recent years and 

what actions are planned? To what extent do programme directors perceive themselves to be competent on sustainability-related 

matters?  

 

To complement this study, a Master’s thesis at the University of Geneva examined how programme directors, graduates and 

employers evaluate the integration of sustainability into CAS programmes in Economics and Business.  

 

http://www.wwf.ch/economicsciences-perspectives
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1.3. Continuing education programmes in economic sciences at Swiss universities 
Today’s fast moving social, economic and technological changes make continuous professional development and lifelong learn-

ing essential, especially for individuals in positions of responsibility. Continuing education programmes support this by offering 

specialised knowledge, interdisciplinary linkages, leadership training and opportunities for career change, especially for those 

without formal business administration qualifications. 

 

In Switzerland, higher education institutions provide a variety of continuing education programmes which differ primarily in 

scope and degree of specialisation. The most common are the Certificate of Advanced Studies (CAS), the Diploma of Advanced 

Studies (DAS) and the Master of Advanced Studies (MAS). These degrees are integrated into the European Credit Transfer and 

Accumulation System (ECTS), ensuring a high degree of comparability. 

 

Certificate of Advanced Studies (CAS) 

A CAS typically lasts between six months and one year and corresponds to at least 10 ECTS credits. It represents the most 

specialised form of a continuing education programme. Participants obtain a certificate in a defined subject area and are able to 

engage with the topic at an academic level. 

 

Diploma of Advanced Studies (DAS)  
A DAS comprises of at least 30 ECTS credits. It is more comprehensive than a CAS and enables more in-depth exploration of a 

subject area. Often it is combined with different CAS. Participants receive a diploma that broadens and deepens their expertise 

in a specific field. 

 

Master of Advanced Studies (MAS) 
The MAS is the highest level of continuing higher education and requires the greatest time commitment, amounting to at least 

60 ECTS credits. It often consists of several CAS and includes a master’s thesis. The focus is on advanced professional develop-

ment aimed at preparing participants for specialist or expert roles. 

 

(Executive) Master of Business Administration ((E)MBA) 

An MBA or EMBA also comprises of at least 60 ECTS credits. These programmes are specifically designed for specialists and 

managers seeking advanced leadership and management training. The term Executive indicates that certain programmes are 

tailored for experienced senior professionals. 

 

Short Advanced Studies (SAS) 
SAS, also known as microcredentials, are short continuing education courses that usually award between 1 and 9 ECTS credits. 

They have only recently been introduced and may, in certain cases, be credited towards a Certificate of Advanced Studies (CAS).  

In addition, many Swiss higher education institutions offer very short continuing education opportunities such as seminars, 

specialist courses and conferences. These are designed to support professional adaptation, to deepen knowledge or further spe-

cialisation. These forms of continuing education were not included in the scope of this study. 
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2. Methodological approach  
We have developed, implemented and distributed the surveys and analysed the results in cooperation with econcept. 

The following chapter provides a brief description of the methodology used.  

 

2.1. Survey respondents and their roles 
Heads of continuing education 
Heads of continuing education are responsible for the strategic development and design of programmes, market analysis, quality 

assurance, resource planning, marketing, and coordination, both between programmes and with other areas of the higher edu-

cation institution. They also play a key role in the strategic integration of SD topics, mindsets, methods and competences. 

 

Programme directors 
Programme directors have responsibilities that include programme development, quality management, coordination and super-

vision of lecturers, alignment with other degree programmes, planning, resource management, communication and reporting. 

For many, building partnerships with other departments, institutes, educational institutions and practice partners is also an 

essential aspect of their work. Programme directors often, but not always, also teach within their programmes. Their role enables 

them to support ESD objectives more indirectly, for instance through interdisciplinary initiatives, stakeholder engagement and 

the development of sustainability oriented narratives. 

 

2.2. Selection of programmes for the survey  
Given the broad range of continuing education opportunities, we evaluated which programmes to include in our sample. In the 

scope of this study, we only considered programmes with a more generalist approach that are open to a broad audience; 

therefore, programmes with a specific sectoral focus (e.g. healthcare, NGOs, public administration) are excluded. Likewise, 

programmes primarily devoted to individual disciplines such as human resource management, business informatics, marketing 

or leadership understood as personality development and coaching are not considered. Leadership in the context of 

management, however, is included. 

 

The heads of continuing education and sustainability representatives of each higher education institution were informed about 

the happening of the study and which programmes were to be invited to participate in May 2025. This also provided an oppor-

tunity to double-check that we had the correct contact details. 

 

2.3. Construction of the two surveys 
The surveys were conducted in English. An accompanying WWF document described important definitions and key concepts 

and gave more explanations on sustainability topics, ESD objectives and competences and teaching/learning approaches. This 

was to ensure the best possible understanding for filling out the surveys. The questionnaires are included in the Appendix.  

 

The “survey faculties” sent to heads of continuing education addressed four main dimensions:  

 

• Measures to integrate sustainability into continuing education programmes 

• Topics to integrate sustainability into continuing education programmes  

• Competences of programme directors  

• Questions concerning need and support to further integrate SD topics and approaches into the degree programmes  

 

Most questions were open questions to enable a qualitative assessment. 

 

For the “survey programmes”, a distinction was made between structured programmes with a fixed composition of modules and 

more flexible formats (customisable programmes), for example MAS degrees composed of freely chosen CAS or programmes 

with a large share of optional specialisation modules. While the first group was invited to complete the full questionnaire, the 

latter received a reduced version that accounted for their modular structure. Within CAS courses, programmes with less than 

30% freely chosen content are counted as fixed programmes.  

 

 

 

 

http://www.wwf.ch/economicsciences-definitions2025
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The “survey programmes” sent to programme directors addressed the following dimensions: 

 

• General questions about the programme and self-assessment of competences of the respondents 

• The extent to which sustainability topics are embedded in the curriculum 

• The way methods and competences related to ESD are integrated 

• Questions concerning the overall strategy and future development of the programmes  

 

The flexible programmes did not get asked about topics and methods. Most questions were formulated in such a way that 

quantitative evaluation was possible, with the option of leaving comments that could be integrated as qualitative data. 

 

We invited respondents to assign their programme to one of the following sub-disciplines: 

 

• Strategic and General Management 

• Leadership & Change 

• Innovation, Entrepreneurship & Transformation 

• Sustainability & Responsible Management 

• Finance 

• Economics, Politics and Law 

 

2.4. Implementation of surveys 
We implemented the “survey faculty” in Google Forms and managed the entire process, from designing the questionnaire to 

analysing the data. The “survey programmes” underwent a pre-test and was then implemented in LimeSurvey by econcept. We 

selected the programmes and their contacts, provided participants with preliminary information, distributed the questionnaire 

and sent reminders where required. 

We sent out the survey invitations in early July 2025, issued two reminders, and closed the survey in mid-September 2025. We 

handled all enquiries from respondents directly, drawing on methodological or technical support from econcept when necessary. 

 

 

2.5. Data analysis 
The surveys were extensive and required specific knowledge of the sustainability efforts of programmes and departments to 

complete. The participants confirmed that they had completed the surveys to the best of their knowledge, although the 

information they provided was not extensively verified. We included only fully completed entries in the dataset, which we then 

cleaned: A small number of obvious typographical errors in ECTS figures were corrected manually. In a few cases, programmes 

were reassigned to a different sub-discipline judged to be more appropriate after reviewing the respective university websites. 

The nine programmes that had originally been classified under the sub-discipline ‘Other’ were re-examined and, upon closer 

inspection, found to fit within the existing framework of sub-disciplines. 

For the sub-discipline “Finance” we differentiated between ordinary finance programs and such with sustainability focus. For 

some evaluations we talk about “sustainability focused” programmes which consists of Sustainable Finance (n=5) + 

Sustainability & Responsible Management (n=16). 

Quantitative analyses were conducted in Excel using the master dataset. Descriptive statistics were applied to summarise and 

interpret the data. Depending on the complexity of the dataset, either pivot tables or formula-based calculations were used.  

2.6. Representation of data and return 
An overview of the number and proportion of invited and responding degree programmes, broken down by category, is provided 

in Table 1. 

Due to the smaller sample size for the heads of continuing education, the quantitative results for this group are presented in 

absolute numbers, whereas the results for the programme directors are shown in relative terms. Entries marked “no answer” 

were excluded from the analysis and deducted from the total. As a result, the sample size (n) may vary between figures. 

The overall response rate of the “survey faculties” was at 36%. Responses were received from 8 out of 22 higher education 

institutions. Of these, six responses came from universities of applied sciences (out of ten) and two from universities (out of 

twelve). An overview of all the higher education institutions providing responses is provided in Table 3 in the appendix.  

For the “survey programmes” responses covered a total of 81 programmes across 16 higher education institutions, resulting in a 

response rate of 35%. A detailed list of responding institutions is provided in Table 4 in the appendix.  
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 Invited sample  Survey sample  

Total programmes 233 / 100% 81 / 100% 

Universities (UNI) 74 / 32% 37 / 46% 

Universities of Applied Sciences (UAS) 159 / 68% 44 / 54% 

Programme type (in % of total programmes) 

 Total UNI UAS Total UNI UAS 

CAS 137 / 59% 39 / 17% 98 / 42% 44 / 54% 19 / 23% 25 / 31% 

DAS 30 / 13% 12 / 5% 18 / 8% 12 / 15% 5 / 6% 7 / 9% 

MAS / MBA /EMBA 66 / 28% 33 / 11% 33 / 17% 25 / 31% 13 / 16% 12 / 15% 

Total 233 / 100% 84 / 33% 149 / 67% 81 / 100% 37 /45% 44 / 55% 

Sub-disciplines (in % of total programmes) 

Strategic and General Management 105 / 45% 30 / 37% 

Leadership & Change 46 / 20% 13 / 16% 

Innovation, Entrepreneurship & 
Transformation 18 / 8% 6 / 7% 

Sustainability & Responsible 
Management 26 / 11% 16 / 20% 

Finance 26 / 11% 13 / 16% 

Economics, Politics and Law 

 
12 / 5% 3 / 4% 

Table 1: Survey sample in comparison to invited sample 

Although the number of programmes at universities of applied sciences was significantly higher in the invited sample, the 

programmes in the final sample are distributed relatively evenly across the different types of higher education institutions. The 

two most frequently assigned sub-disciplines fall within the field of management. Notably, 20% of the programmes are 

categorised under the sub-discipline of 'Sustainability & Responsible Management'. This marks a deviation from the invited 

sample, in which this sub-discipline accounted for only 11%, suggesting a possible overrepresentation of programmes explicitly 

focused on sustainability. 

Interestingly, 15 of the 16 programmes in the sub-discipline of 'Sustainability & Responsible Management' are taught at a UAS, 

and most of these programmes (11) are CAS programmes. 56 % of the extensive MAS, MBA and EMBA programmes fall under 

the sub-discipline of 'Strategic and General Management'. An overview of subdisciplines per university type and programme 

type is displayed in Table 5 in appendix. 

Looking at the types of programmes, most CAS consist of at least 70% predefined modules and can therefore be considered fixed 

programmes. In more extensive programmes (i.e. MAS, MBA, EMBA), the proportion of customisable curricula is higher (see 

Table 2). Thus, 58 programmes (71 % of the sample) were asked the extended set of questions about sustainability topics and 

teaching methods in their course structure. 
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Fixed and Customisable programmes (in % of total programmes) 

 Fixed (n= 58) Customisable (n=23) 

CAS 39 / 48% 5 / 6% 

DAS 4 / 5% 8 / 10% 

MAS / MBA /EMBA 15 / 19% 10 / 12% 

Table 2: Proportion of fixed and customisable programmes 

2.7. Significance/representation 
With responses from eight heads of continuing education and 81 programme directors—representing a response rate of just over 

one third—general conclusions can be drawn about the integration of sustainability within continuing education degree pro-

grammes in business administration and economics at Swiss higher institutions. However, the results do not permit exact quan-

titative statements applicable to all programmes. 

 

Higher education institutions in French-speaking Switzerland are somewhat underrepresented, as their response rate was lower 

than that of higher education institutions in German-speaking Switzerland. Programmes at traditional universities are slightly 

overrepresented compared with the initial sample. The distribution of programme types is broadly balanced, although CAS pro-

grammes are somewhat underrepresented relative to their proportion in the initial sample. 

 

In terms of sub-disciplines distribution, ‘Strategic and General Management’ and ‘Leadership & Change’ are somewhat un-

derrepresented, whereas ‘Sustainability & Responsible Management’ and “Finance” are overrepresented. In the latter case, five 

programmes focus on ‘Sustainable Finance’, which hardly corresponds to the actual proportion of all finance degree pro-

grammes. 

 

Overall, it can be assumed that this study presents the integration of SD in degree programmes somewhat more favourably than 

is the case on average. There are three main reasons for this: 

 

• Social Desirability Bias: We assume that respondents answered the survey honestly. Nevertheless, as is common in self-

assessments, there may have been a natural tendency to view one’s own degree programme somewhat more positively. 

• Self-Selection Bias: It is likely that programme directors with a particular interest in SD were more inclined to participate 

in the survey. 
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3. Results 
Additional information on the terminology is provided in the accompanying WWF document.  

 

3.1. Sustainability topics 
Participants in the programmes vary considerably in their educational backgrounds, professional experience, interests and ca-

reer goals. This diversity presents a significant challenge for course directors and lecturers. Consequently, many programmes 

are not fully fixed in structure but allow participants to select modules, CAS components or the subject area of their master’s 

thesis. The following results summarise how individual sustainability topics are represented across the programmes, expressed 

as percentages of the degree programmes. 

 

The extent to which the various sustainability topics are addressed in the programmes varies greatly. The most comprehensively 

covered —each taught for at least four hours in around half of the programmes are “Sustainability Strategy, Management and 

Reporting”, “Sustainable Business Transformation and Leadership for Sustainability” and “Reactive and Proactive Corporate 

Social Responsibility”. In contrast, topics such as “Climate Change Finance” and “Biodiversity and Finance”, are addressed in 

very few programmes (see Figure 1). 

 

 

Figure 1: Topics covered (proportion of programmes: n=52-56) 

Topics in the area of Business Administration are covered in the greatest depth: almost 40% of degree programmes address 

these topics for at least four hours each. Topics related to Economics are covered to a lesser extent, with fewer than 20% of 

programmes dedicating at least four hours to them. Coverage is lowest for topics in the field of Banking & Finance, which appear 

in only just over 10% of programmes for at least four hours each. These results reflect the differing breadth and focus of pro-

grammes offered across the three sub-disciplines (see Figure 2). 
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Figure 2: Topics covered in subject areas (proportion of programmes: n=52-56) 

Since many programmes cover topics from more than one sub-discipline, all sustainability topics were surveyed across all degree 

programmes. Given the significantly higher number of programmes in the field of business administration and management, it 

is not surprising that these topics are addressed most intensively. More noteworthy, however, is that economics topics rank 

second in coverage, even though only a few degree programmes have a primary focus in this area. This suggests that many 

management programmes have integrated economics-related content as part of their foundational knowledge. The compara-

tively limited coverage of finance topics can be explained by their specificity: they are typically included only in programmes 

with a dedicated focus on finance, most likely those specialising in sustainable finance. 

 

Topics in sustainability-focused programmes 
Unsurprisingly, a substantially larger proportion of sustainability-focused programmes address sustainability subjects for at 

least four hours each. The most notable differences compared with the overall average occur in the following areas: “Sustaina-

bility Strategy, Management and Reporting”, “Sustainable Value Chain Management and Circular Economy”, “Marketing, Com-

munication and Sustainability”, “Sustainable Business Transformation and Leadership for Sustainability”, “Transformation into 

a Sustainable Economy” and “Evaluation of the Sustainability Performance of Companies”. However, “Biodiversity and Finance” 

is not covered in depth in any of the sustainability-focused programmes either (see Figure 3). 
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Figure 3: Topics covered extensively or in depth (≥4 hours) (proportion of programmes: n=52-56 resp. 13-15) 

 

In the sustainability-focused programmes, Business Administration topics are covered in almost 70% of the degree courses for 

at least four hours each, Economics topics in nearly 40% and Banking & Finance topics in around 25% (see Figure 4). 

 

 

Figure 4: Topic areas covered extensively or in depth (≥4 hours) (proportion of programmes: n=52-56 resp. 13-15) 
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Topics in sub-disciplines 
As there are only a few degree programmes within each sub-discipline, the topics covered can only be presented in a semi-

quantitative manner. In the sub-discipline “Sustainability & Responsible Management, several topics are addressed in at least 

75% of the programmes, each for a minimum of four hours.  In “Innovation, Entrepreneurship& Transformation”, two topics 

stand out: “Sustainable Value Chain Management and Circular Economy” and “Digitalisation, AI and Sustainable Develop-

ment”. In the sub-discipline “Economics, Law & Politics”, the two most frequently covered topics are: “Sustainable Economy” 

and “Economy of the Environment, Resources, Biodiversity and Climate”. In the remaining sub-disciplines, topic coverage 

across degree programmes is considerably lower overall (see Figure 5). 
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Figure 5: Topics covered extensively or in depth (≥4 hours) in subdisciplines (≥25%: light, ≥50%: middle, ≥75%: dark) of pro-
grammes, n=52-56) 
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Topics in programme types 
The CAS programmes most frequently cover the topics “Sustainable Business Transformation and Leadership for Sustainabil-

ity”, “Sustainability Strategy, Management and Reporting” and “Sustainable Value Chain Management and Circular Economy” 

extensively or in depth. Due to their small number, DAS programmes are presented together with MAS/MBA/EMBA 

programmes. In these longer continuing education programmes, the topics “Sustainability Strategy, Management and 

Reporting”, “Reactive and Proactive Corporate Social Responsibility” and “Sustainable Business Transformation and Leadership 

for Sustainability” are most frequently covered in depth (see Figure 6). 

 

 

Figure 6: Programme type: Topics covered extensively or in depth (≥4 hours) (proportion of programmes: n=36-37 resp. 17-19) 

As expected, the topics addressed in the longer continuing education programmes are, on average, covered in greater depth and 

across a larger proportion of programmes. However, this coverage is still disproportionately low in relation to the overall length 

of the programmes. In addition, Economics topics are explored in slightly less depth and in a smaller proportion of programmes 

than in the CAS programmes (see Figure 7).  

 

 

Figure 7: Programme type: Topic areas covered extensively or in depth (≥4 hours) (proportion of programmes: n=36-37 resp. 17-

19) 
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Topics in higher education types 
On average, programmes at universities of applied sciences (UAS) cover more topics extensively or in depth than programmes 

at universities (UNI). The difference is particularly pronounced for the topics “Sustainable Business Transformation and Lead-

ership for Sustainability”, “Sustainability Strategy, Management and Reporting” and “Evaluation of the Sustainability Perfor-

mance of Companies” (see Figure 8). 

 

 

Figure 8: University type: Topics covered extensively or in depth (≥4 hours) (proportion of programmes: n=24-27 resp. 27-29) 

The largest variation between the two types of higher education institutions is found within the Banking & Finance topic areas 

(see Figure 9).  

 

 

Figure 9: University type: Topic areas covered extensively or in depth (≥4 hours) (proportion of programmes: n=24-27 resp. 27-29) 

This difference is mainly explained by the fact that 11 out of 25 programmes at UAS have a sustainability focus, compared with 

only 1 out of 19 programmes at UNI. 
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3.2. Sustainability competences, learning objectives and teaching/learning approaches 
 

In addition to knowledge and understanding of the topics, sustainability-related competences are particularly important for SD. 

For the sake of simplification, these competences can be grouped into three learning-objective areas. Each learning objective 

area has appropriate teaching/learning methods to promote competences and achieve learning objectives. 

 

Competences 
When UNESCO’s sustainability competences (UNESCO 2017) are combined with ProClim’s three overarching competences (sys-

tems thinking, target setting and transformation) (Wuelser et al. 2012) they form a framework of ten sustainability competences. 

We asked respondents to rank these ten sustainability competences according to their relevance for their programme. The com-

petences identified as most relevant for continuing education programmes were critical thinking, strategic competences and 

collaboration competences. 

 

It is noteworthy that the three overarching competences (competence in systems thinking, target competence and transfor-

mation competences), were considered more relevant in sustainability focused programmes than in programmes overall. In 

contrast, the competences of self-awareness, critical thinking, and integrated problem-solving were rated as less relevant in 

sustainability focused programmes compared with the average across all programmes (see Figure 10). 

 

All programmes  Sustainability focused programmes 

1. Critical thinking competence  1. Strategic competence 

2. Strategic competence  2. Competence in systems thinking 

3. Collaboration competence  3. Critical thinking competence 

4. Integrated problem-solving competence  4. Collaboration competence 

5. Self-awareness competence  5. Transformation competence 

6. Competence in systems thinking  6. Integrated problem-solving competence 

7. Transformation competence  7. Anticipatory competence 

8. Anticipatory competence  8. Target competence 

9. Normative competence  9. Normative competence 

10. Target competence  10. Self-awareness competence 

Figure 10: Key competences ranked according to relevance in the programme (n= 49-56 resp. 13-14) 

It becomes apparent that those competences which are also relevant beyond the context of sustainability are regarded as the 

most important.  
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Learning objectives 
Programme directors were asked to what extent their programmes address the three UNESCO learning objective areas 

(UNESCO 2017); cognitive, socio-emotional, behavioural. In the survey, we focused on the core competence for SD in each 

learning objective area: Critical and systemic thinking (cognitive); reflection on values and emotions (socio-emotional); action 

competence in Sustainable Development (behavioral). The responses indicate strong promotion of critical and systemic think-

ing, moderate promotion of reflection on values and emotions, and comparatively weaker promotion of action competence in 

Sustainable Development. In sustainability focused programmes, all three learning objective areas are promoted more strongly 

overall, with only a small difference in the promotion of reflection on values and emotions, but a markedly stronger emphasis 

on action competence in Sustainable Development (see Figure 11). 

 

 

Figure 11: Areas of learning objectives (proportion of programmes: n=46-48; resp. 9-14) 

Learning objectives in programme types 
A comparison of the different types of continuing education programmes shows that the longer formats promote critical and 

systemic thinking as well as reflection on values and emotions somewhat more strongly on average than the CAS programmes 

(see Figure 12). 

 

 

Figure 12: Programme type: Areas of learning objectives (proportion of programmes: n=31-34; resp. 14-15) 
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Learning objectives in higher education types 
It is noteworthy that, when comparing the different types of higher education institutions, UAS promote all learning objectives 

more strongly than traditional UNI (see Figure 13). 

 

 

Figure 13: University type: Areas of learning objectives (proportion of programmes: n=19-23; resp. 23-28) 

Teaching/learning approaches 
Appropriate teaching and learning methods are essential for promoting competences. These methods foster not only sustaina-

bility competences, but also other key skills relevant to professional and academic development. For this reason, respondents 

were asked about the use of such approaches both in the context of sustainability related topics and in general teaching practice. 

Each teaching and learning approach can be assigned to a learning objective area. 

 

Of the 15 specific teaching and learning methods surveyed, the most frequently used are case-based learning, inquiry-based 

learning/research-based learning, problem based learning, and project based learning. The sustainability focused degree pro-

grammes differ only slightly from the others in their choice of methods; only project based learning and learning in living 

labs/design thinking are used somewhat more frequently (see Figure 14). 
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Figure 14: Applied teaching/learning approaches (proportion of programmes: n=52-57 resp. 13-15) 

The sustainability focused degree programmes use approaches that promote critical and systemic thinking and reflection on 

values and emotions somewhat less frequently but employ approaches that promote action competence in SD more intensively 

(see Figure 15). 

 

 

Figure 15: Applied teaching/learning approaches in areas of objectives (proportion of programmes: n=52-57 respectively 13-15) 

A clear contradiction emerges here: although sustainability focused programmes aim to promote skills across all three learning 

objective areas to a significantly greater extent than the average programme, they employ the corresponding teaching and learn-

ing methods with less intensity. 

 

The qualitative responses highlight a range of insightful and innovative approaches. Many programmes cultivate an atmosphere 

of self-reflection and inner introspection, encouraging participants to examine their personal values and perspectives in relation 

to sustainability. Others promote transformative learning by challenging participants to question existing assumptions and re-

frame their leadership approaches. Several initiatives engage participants in purpose-driven projects in collaboration with 

NGOs, emphasising global responsibility and tangible, real-world impact. Peer dialogue around authentic business challenges 

also plays an important role, providing opportunities for shared learning and mutual support. Furthermore, some programmes 

seek to stimulate creative thinking about change and transformation within business and society. In certain cases, participants 

even develop climate strategies for other institutions, translating their learning into meaningful, practical outcomes. 
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3.3. Competences of programme directors and selection of lecturers 
 

Assessment of programme directors’ competences by heads of continuing education 
The assessment of programme directors’ competences was gathered in both surveys. The heads of continuing education rated 

the programme directors’ competences as relatively strong in both SD and ESD, although somewhat lower in the latter (see 

Figure 16). 

 

 

Figure 16: Assessment of programme directors’ competences in relation to Sustainable Development (n=8) 

Self-assessment of programme directors’ competences 
Three quarters of all programme directors rate themselves as very or moderately competent in the field of SD. Among those 

leading sustainability focused programmes, all respondents place themselves within these two categories (see Figure 17). 

 

 

Figure 17: Self-assessment in competences in Sustainable Development (proportion of programmes: n=81 respectively 21) 

The self-assessment of competences in the area of ESD is somewhat lower, with 65% of respondents placing themselves in the 

two highest categories, compared with 85% among those in sustainability-focused degree programmes (see Figure 18). 

 

 

Figure 18: Self-assessment in competences in Education for Sustainable Development (proportion of programmes: n=81 respectively 

21) 
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The heads of continuing education assess the programme directors’ competences in SD and ESD less positively than the pro-

gramme directors assess themselves. This difference may reflect higher expectations on the part of the heads, an underestima-

tion of the programme directors’ abilities, or a lack of self-criticism among some programme directors. Another possible expla-

nation is that a disproportionate number of programme directors with a particular interest or expertise in SD and ESD 

participated in the survey. 

 

Criteria for selecting lecturers 
The selection of lecturers, whether permanent university staff, guest lecturers or external experts, is particularly important for 

the integration of SD. The criterion of ‘competences in Sustainable Development’ is weighted very differently across pro-

grammes, ranging from essential to unimportant. In most sustainability focused degree programmes, however, this criterion is 

considered essential (see Figure 19). 

 

 

Figure 19: Choosing lecturers on grounds of competences in Sustainable Development (proportion of programmes: n=77 respectively 

20) 

The criterion ‘Competences in Education for Sustainable Development’ is weighted less heavily than content-related compe-

tences in SD. In sustainability focused degree programmes, however, this criterion is weighted slightly more heavily than in 

programmes on average (see Figure 20). 

 

 

Figure 20: Choosing lecturers on grounds of competences in Education for Sustainable Development (proportion of programmes: n=74 

respectively 20) 
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3.4. Measures to integrate Sustainable Development 
 

Measures at the continuing education department level 
The qualitative responses from heads of continuing education can be summarised as follows: In recent years, SD has been inte-

grated into several continuing education strategies within departments of economic sciences. In the area of mobility, for exam-

ple, measures such as restrictions on international travel and the expansion of online courses have been introduced. Many de-

partments have also implemented awareness-raising initiatives, continuing education courses, and exchanges of experience on 

SD. As a result, sustainability topics have been increasingly incorporated into a wide range of programmes. In one department, 

all programmes are assigned to a specific SDG category, while in another, all MAS programmes are required to include at least 

one learning objective related to sustainability. 

 

Sustainability focused continuing education programmes have been launched, sometimes in collaboration with other higher 

education institutions, in areas such as Responsible Governance Systems, Executive Sustainability Management, ESG & Report-

ing, CSR, Circular Economy, Sustainable Supply Chain & Logistics, Sustainable Corporate Development, Sustainable Public 

Management, Sustainable Transformation and Sustainable IT, although some of these courses are non-certifying. To promote 

sustainability related skills, learning methods such as problem based learning, case studies, live cases and sustainability simu-

lation games have been increasingly integrated. These efforts are set to continue in the coming years, even though sustainability 

issues appear to have lost some prominence in the wider economy. A culture of responsible management is to be fostered, and 

the visibility of “Teach for Impact” programmes increased. Synergies for sustainability are to be achieved through closer inte-

gration of research, teaching and executive training. To this end, strategies at the higher education institution, departmental and 

continuing education levels will be better coordinated, and all stakeholders more actively involved. 

 

Specific measures for lecturers include training opportunities, individual coaching, a resource platform, peer exchanges and the 

sharing of best practices. Sustainability topics are to be addressed in greater depth, particularly in the master’s programmes. In 

particular, the integration of the following topics is planned: economy of the environment, resources, biodiversity and climate, 

evaluation of the sustainability performance of companies, sustainable value chain management, sustainable financial manage-

ment, transformation into a sustainable economy. To this end, teachers with the appropriate knowledge and competences are 

to be recruited and the cross-linkages of sustainability topics between different programs and areas are to be strengthened. 

Teaching and learning methods such as game-based learning, simulation, serious games, narrative-based learning, action learn-

ing, transformative learning, experiential learning and VR/AR environments are to be used more extensively in the future. 

 

Measures at programme level 
The programmes are continuously developed through expert evaluations, feedback loops and needs assessments, and are regu-

larly adapted to reflect the evolving continuing education needs of the economy. SD continues to be viewed primarily as a cross-

cutting theme, with increasing efforts to integrate perspectives from all its dimensions more comprehensively into degree pro-

grammes.  

 

Looking ahead, the focus will be on integrating topics that are still regarded as having strong potential, despite a recent decline 

in interest in sustainability. These include SDG-related KPIs, impact finance, blended finance, digitalisation aligned with AI 

approaches, biodiversity and energy, and gender equity. Teaching and learning approaches such as problem based learning, case 

studies and live cases should be applied more frequently, fostering real-life projects that encourage strong reflection on sustain-

ability. Digital tools are to be used more widely, and methods such as game-based learning, simulation, serious games, narrative-

based learning, action learning, transformative learning and experiential learning should be further developed to meet digital-

didactic challenges. Approaches that promote mindfulness and inner development goals are also to be expanded. These advance-

ments should be supported by showcasing good practices and further encouraging the exchange of experience. 

 

Some programme directors plan to engage more actively with SD in both global and sector-specific contexts. One aims to imple-

ment a course abroad, providing online training for participants in developing countries. The overarching objective is to deepen 

the discussion on how companies can embed sustainability within their own organisations and respond to changing framework 

conditions at both national and international levels. 

 

SD is increasingly being considered alongside other pressing challenges such as digitalisation/AI and cost-reduction measures 

in both the private and public sectors. As the programmes must be financially self-sustaining, each programme also needs to 

attract a sufficient number of participants to remain viable. 
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3.5. Greatest need in promoting Sustainable Development 
 

Greatest need at the continuing education department level 
The heads of continuing education identified the greatest need for strengthening SD in the interdisciplinary competences of 

lecturers and in the exchange of best practices. The content-related competences of lecturers, as well as personnel and financial 

requirements, were also mentioned repeatedly (see Figure 21). 

 

 

Figure 21: Greatest need for support to further integrate Sustainable Development topics and approaches into the degree programmes 

(multiple answers possible, n=8) 

Greatest need at programme level 
The programme directors identified the greatest need for strengthening SD within degree programmes in the areas of interdis-

ciplinary competences of lecturers, content-related competences of lecturers, and increased exchange of best practices. In sus-

tainability focused degree programmes, the need for didactic competences among lecturers is regarded as greater than the need 

for content-related competences. In addition, the financial requirements for these programmes are reported to be significantly 

higher than average (see Figure 22). 

 

 

Figure 22: Greatest need for support to further integrate Sustainable Development topics and approaches into the programmes (mul-

tiple answers possible, proportion of programmes: n= 73 respectively 20) 

Both groups surveyed perceive a greater need for lecturers to possess content-related competences than didactic competences. 

Accordingly, the former is considered more important than the latter when recruiting teaching staff. Across all programmes, 

both groups also rated the development of lecturers’ content-related competences as a bigger need than the enhancement of 

their didactic skills. Furthermore, both surveys indicate a strong need for support in developing interdisciplinary competences 

and for facilitating the exchange of best practices. Notably, the fact that a significant need for didactic competences is also iden-

tified in sustainability focused degree programmes suggests that programme directors in these areas recognise the importance 

of such skills for effectively integrating sustainability into continuing education programmes. 
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4. Conclusions and recommendations 
SD is recognised as an important topic within continuing education in economic sciences at Swiss higher education institutions. 

The findings show initial progress but also highlight persistent gaps between ambition and implementation. Based on the find-

ings, we draw the following conclusions and recommendations: 

Some of the continuing education departments have defined strategic goals and measures to promote SD.  The strategic anchor-

ing of SD and ESD still shows room for improvement. 

 

4.1. Strategy 
Strategic objectives for integrating SD are mentioned only in a few cases. Although some continuing education departments are 

planning measures to promote SD, these are generally not given high priority. 

Recommendation for heads of continuing education: Incorporate SD into the strategy of the continuing education de-

partment, set specific goals, derive measures, regularly evaluate and monitor goal achievement, and establish links to the pro-

motion of SD in the faculty and university strategy. 

 

4.2. Competences of programme directors and lecturers  
The heads of continuing education assess the sustainability competences of the programme directors less strongly than the latter 

assess themselves. Both groups rate the competences of programme directors in the field of SD higher than those in ESD. The 

greatest need appears to lie in strengthening the interdisciplinary and content-related competences of lecturers and in promot-

ing the exchange of best practices. Programme directors also highlight the importance of enhancing lecturers’ content-related 

competences, while in sustainability focused programmes, didactic competences are considered particularly important.  

Recommendation for heads of continuing education and programme directors: Institutions should provide tar-

geted professional development opportunities for both programme directors and lecturers. Regular training and peer-learning 

formats can help build confidence and expertise in EDS, particularly in applying didactic and interdisciplinary approaches. Cre-

ating spaces for exchange between departments and institutions can also help lecturers share good practices and jointly develop 

teaching materials that embed sustainability more effectively across disciplines. 

 

4.3. Selection of lecturers 
When selecting lecturers, the importance attached to sustainability competences varies considerably between programmes. Lec-

turers’ competences in SD are generally rated more highly than their competences in ESD, reflecting a stronger focus on subject-

related expertise than on didactic skills. 

Recommendation for heads of continuing education and programme directors: When recruiting lecturers, greater 

emphasis should be placed on competences in ESD alongside those in SD. Strengthening didactic skills for integrating sustain-

ability into teaching will help ensure that sustainability principles are not only understood but effectively conveyed to partici-

pants. 

 

4.4. Topics 
As expected, the weighting of topics varies greatly depending on the focus of the degree programmes. Important aspects of SD 

are not covered at all in many programmes or are addressed only superficially and with limited time allocation. SD is still treated 

primarily as a cross-cutting issue rather than as a fully embedded principle in programmes that are not specifically focused on 

sustainability. 

Recommendation for directors and lecturers: Ensure that key sustainability topics are incorporated more consistently 

across programmes. This does not always require a complete redesign of existing curricula, in terms of new modules, but rather 

the strategic inclusion of sustainability within existing modules and case studies. As continuing education must remain respon-

sive to market demand, sustainability can be positioned not as an additional topic but as a value-adding dimension that enhances 

the relevance and resilience of business education. However, where appropriate, new modules with a focus on sustainability 

should be considered. Institutions can also benefit from sharing materials and experiences across departments to make the 

inclusion of underrepresented sustainability topics more efficient and coherent. 

 

4.5. Learning objectives 
In terms of learning objectives in SD, the responses indicate a strong promotion of critical and systemic thinking (cognitive), 

moderate promotion of reflection on values and emotions (socio-emotional) and less emphasis on promoting action competence 

for SD (behavioural). Especially the cognitive and the behavioural competences for SD were more profound for sustainability 

focused programmes. However, to promote sustainable transformation all three are essential. In programmes not specifically 

focused on sustainability, there is a substantial gap in the promotion of action-oriented competences for SD. 
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Recommendation for directors and lecturers: Set clear learning objectives that balance cognitive, socio-emotional and 

action oriented (behavioural) learning objectives by making small, targeted adjustments within existing formats. Especially for 

the programmes without a specific sustainability focus it is essential to develop those behavioural competences to make sure the 

practical relevance, which is key for continuing education programmes, is shown. 

 

4.6. Teaching/learning approaches 
A wide variety of competence-oriented teaching/learning methods are used, although probably not often in the context of SD. It 

is surprising that sustainability-focused degree programmes set more ambitious learning objectives for SD but, on average, use 

fewer competence-promoting teaching/learning approaches. 

Recommendation for directors and lecturers: Increasingly use learning and teaching methods that promote competence 

building in sustainability– especially in sustainability focused degree programmes. 

 

4.7. Inter- and transdisciplinary cooperation 
Sustainability topics that require input from multiple disciplines are still rarely addressed in continuing education programmes. 

Although programme directors recognise the value of interdisciplinary perspectives, collaboration across disciplines remains 

limited. 

Recommendation for directors and lecturers: Facilitate the integration of multiple disciplinary perspectives by encour-

aging targeted cooperation between programmes or lecturers from related fields. This could be achieved through joint modules, 

guest lectures or shared case studies, which offer interdisciplinary insights without requiring major structural changes. Also, the 

participants themselves might already come from interdisciplinary backgrounds which can be valuable for discussions and ex-

change. A transdisciplinary perspective should guide this effort, ensuring that practical sustainability challenges are addressed.  

Cooperations with partners from business, politics, administration and civil society are important for the development of sus-

tainability-related competences. 

 

4.8. MBA/EMBA 
Although MBA and EMBA programmes are four to six times longer than CAS programmes, they cover sustainability topics only 

marginally more extensively on average - and sustainability topics within economics even less extensively.  

Recommendation for heads of continuing education and programme directors: Cover relevant sustainability topics 

in greater depth. Integrate overarching economics and finance topics related to sustainability appropriately. 

 

4.9. Traditional universities 
Universities of applied sciences cover sustainability topics more extensively and promote all learning objective areas more 

strongly than traditional universities. In addition, there are very few sustainability-focused degree programmes at universities. 

Recommendation for heads of continuing education and programme directors: Universities should deepen sus-

tainability content in existing continuing-education programmes, make greater use of competence-building learning methods, 

and where there is sufficient demand develop additional sustainability-focused programmes. 

 

4.10. Final conclusion 
In summary, SD has established a foothold in continuing education programmes in business administration and economics. 

Many programmes now address sustainability topics, promote sustainability-related competences through a variety of teaching 

and learning approaches, and have begun to define strategies, objectives and measures for SD. However, this progress is still 

uneven and somewhat overstated in the survey results due to the likely overrepresentation of sustainability oriented pro-

grammes. However, if we take the planetary boundaries and the associated requirements and challenges for the necessary sus-

tainability transformation of the economy as a starting point, it must be clearly stated that Continuing education programmes 

are still a long way from where they should be: in many courses, relevant sustainability topics are not addressed or only margin-

ally addressed, a considerable proportion of lecturers and course directors lack relevant skills, the practical relevance could be 

even better, and the skills of graduates for a sustainability transformation could be promoted even more effectively. 

 

When measured against the scale of the challenge, the planetary boundaries and the transformations required for a sustainable 

economy continuing education programmes remain far from where they need to be. In many courses, key sustainability topics 

are still addressed only superficially or not at all. Greater efforts are needed to strengthen the competences of lecturers and 

programme directors, enhance the practical relevance of study programmes, and better prepare graduates to contribute to sus-

tainability transformations. 

Given the current decline in interest in sustainability among businesses and the prioritisation of other topics such as digitalisa-

tion/AI, the integration of SD into continuing education programmes in economics remains a major challenge. It is to be hoped 



Study Integrating Sustainability into Continuing Education 

 

 

 

29 
 

that the heads of continuing education, programme directors and lecturers will nevertheless fulfil their responsibilities and com-

mit themselves to the cause, trusting that interest in SD will soon regain momentum in the business world. As one programme 

director aptly summarised: “Sustainability is an important part of the responsibility of leaders, but at the moment not reflected 

throughout all our offerings.” This statement captures the current state of SD in business and economics continuing education. 
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Appendix 
Helpful Tools 
 
The Sustainability in Academia platform promotes the integration of sustainability-related topics, ways of thinking, and 

learning methods into teaching for students to be equipped so they can tackle 21st-century challenges. It aims to provide uni-

versity lecturers with high quality, curated materials related to sustainability. The materials available on the platform are care-

fully selected to ensure that they are both accurate and engaging, making them ideal for use in the classroom. Also, a range of 

tools and resources that lecturers can use to incorporate sustainability into their teaching are provided, such as workshops or 

presentations.  

 

The Inner Development Goals (IDGs) are a transformative framework designed to equip individuals and organizations 

with the emotional, cognitive, and interpersonal skills needed to drive meaningful change. It is a shared narrative for the inner 

development skills that people need to learn in order to contribute to global sustainability and address complex challenges like 

those outlined in the United Nations Sustainable Development Goals (SDGs).  

 

The Agenda 2030 Toolbox for Businesses provides motivation, guidance, and support for companies on their path towards 

greater sustainability. It presents sector-specific sustainability goals along with suitable measures to achieve them. The toolbox 

showcases practical examples and offers an overview of key tools, standards, and available support and funding schemes. It 

was developed in collaboration with B Lab Switzerland, with the support of the relevant federal authorities and a specialist 

group made up of representatives from companies and industry associations. 

 

The planetary boundaries framework outlines nine critical Earth-system processes that regulate the stability and resili-

ence of our planet.  It identifies threshold levels (safe operating spaces) for each process and warns that exceeding them risks 

triggering large-scale, irreversible environmental changes. The website offers up-to-date research, graphs and illustrations 

showing which boundaries have been crossed and serves as a key resource for policy-makers, educators and practitioners 

working on sustainability.  

 

The Doughnut Economics Action Lab (DEAL) is a global platform that turns the ideas of Doughnut Economics a 

framework into practical action. It serves as a resource hub and community space, offering tools, stories, and case studies to 

help cities, educators, and organisations apply this model in real-world contexts for sustainable and equitable development. 

 

The “doughnut” itself is a visual model for a healthy economy: one that ensures everyone’s basic needs are met (the social 

foundation) without overshooting Earth’s ecological limits (planetary boundaries).  

 

 

 

Figure 23: “Current global status of shortfall and overshoot in the Doughnut of social and planetary boundaries ” (Fanning & Raworth, 

2025, p. 49). 

https://sustainabilityinacademia.org/
https://rflect.ch/2024/12/05/introducing-the-inner-development-goals.html
https://business.toolbox-agenda2030.ch/de/
https://www.stockholmresilience.org/research/planetary-boundaries.html
https://doughnuteconomics.org/
https://www.nature.com/articles/s41586-025-09385-1
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Participation Heads of Continuing Education 

 
We would like to express our sincere thanks to the heads of continuing education who completed the survey: 

 
Education institution 

Berner Fachhochschule 

Eidgenössische Technische Hochschule Zürich 

Fernfachhochschule Schweiz 

Fachhochschule Nordwestschweiz 

Haute école spécialisée de Suisse occidentale 

Hochschule Luzern 

Scuola universitaria professionale della Svizzera italiana  

Universität St.Gallen 

Table 3: Participating Higher Education Institutions. Survey faculties (n=8) 

 

Participation Programme Directors 
 

We would like to express our sincere thanks to the Programme directors who completed the survey: 

 
Education institution Number of responses 

Universität St.Gallen  13 

Universität Zürich  11 

Zürcher Hochschule der angewandten Wissenschaften  10 

Berner Fachhochschule  9 

Haute école spécialisée de Suisse occidentale  7 

Scuola universitaria professionale della Svizzera italiana and 
Fernfachhochschule Schweiz 6 

OST – Ostschweizer Fachhochschule 5 

Hochschule Luzern  4 

Universität Luzern  4 

Université de Lausanne  3 

Fachhochschule Nordwestschweiz  3 

Université de Genève  2 

Université de Neuchâtel 1 

École polytechnique fédérale de Lausanne  1 

Universität Basel 1 

Università della Svizzera italiana  1 

Table 4:  Participating Higher Education Institutions. Survey programmes (n=81) 
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 UAS UNI 

 CAS DAS 
MAS/MBA/ 

EMBA 
CAS DAS 

MAS/MBA/ 

EMBA 

Strategic & General Management 4 2 6 8 2 8 

Sustainability & Responsible 
Management 

11 2 2 1   

Finance 3  2 3 2 3 

Leadership & Change 5 1 1 4 1 1 

Innovation, Entrepreneurship & 
Transformation 

2 1 1 1  1 

Economics, Law & Politics  1  2   

Table 5:  Sub-discipline of programme per university type and programme type (n=81) 

 

Questionnaire faculties 
 

Dear Heads of Continuing Education 

We are grateful for your participation and warmly invite you to complete the survey by 31 August 2025. The survey comple-

tion will approximately take 10 - 15 minutes. If you have any questions, please do not hesitate to contact us at mas-

cha.theiler@wwf.ch – we will be happy to assist you. 

Many thanks and best regards 

WWF Switzerland  

----------------------------------------------------------------------------------------------------------------------------------------------------- 

What is your role: * 

First name and surname: * 

E-Mail:*  

----------------------------------------------------------------------------------------------------------------------------------------------------- 

What measures have you implemented in the last three years to integrate sustainable development into the continuing educa-

tion programmes in your area? 

----------------------------------------------------------------------------------------------------------------------------------------------------- 

What important strategic measures are planned for the next three years in the area of sustainability? 

----------------------------------------------------------------------------------------------------------------------------------------------------- 

What sustainability-focused topics are planned to be integrated? (see supplement document)  

----------------------------------------------------------------------------------------------------------------------------------------------------- 

How do you assess, overall, the competences of your programme directors (heads of CAS, DAS, MAS, MBA, EMBA) in relation 

to sustainable development in the context of their teaching? * 

Mark only one oval. 

• most are very competent 

• most are fairly competent, some only to a limited extent 

• overall, the competences are quite low, but some individuals have in-depth knowledge 

• the majority are not competent regarding sustainable development / education for sustainable development 

• not applicable / not assessable 

----------------------------------------------------------------------------------------------------------------------------------------------------- 

How do you assess, overall, the competences of your programme directors (heads of CAS, DAS, MAS, MBA, EMBA) in imple-

menting the principles and goals of Education for Sustainable Development (ESD) in their teaching?*  

 

Mark only one oval. 

• most are very competent 

• most are fairly competent, some only to a limited extent 
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• overall, the competences are quite low, but some individuals have in-depth knowledge 

• the majority are not competent regarding sustainable development / education for sustainable development 

• not applicable / not assessable 

 

----------------------------------------------------------------------------------------------------------------------------------------------------- 

Where do you see the greatest need for support to further integrate sustainable development topics and approaches into the 

degree programmes in your area? (multiple answers are possible)*  

Check all that apply.  

 

• Content-related competences of the lecturers  

• Didactic competences of the lecturers  

• Interdisciplinary competences of lecturers and researchers  

• More human resources  

• More financial resources  

• More exchange to best practices  

• Not specified  

• Other:  

----------------------------------------------------------------------------------------------------------------------------------------------------- 

Do you have any comments or suggestions you would like to add?  

 

 

Questionnaire programmes 
 

 WWF Survey - Sustainability in continuing education 

 

Dear programme directors 

Thank you for taking the time to complete this questionnaire. 

Before you begin, please note the following important information: 

Confidentiality and publication: WWF Switzerland will publish only aggregated results -overall, by degree types, and by 

subject areas. Individual higher education institutions will not be identifiable.  

 

Multiple programmes: If you are responsible for more than one continuing education programme, please complete a sepa-

rate questionnaire for each programme. 

Survey distribution: You may forward the survey to different colleagues. However, please ensure that it is only shared with 

authorised employees of your institution who can accurately complete or verify the responses on behalf of your university. In 

order to distribute the survey, you must first enter a username and create a password. Then share these details with your col-

leagues. We kindly ask you to treat all survey information confidentially. 

Definitions and key terms: Before starting, please consult the supplementary document (Survey Supplement) provided by 

WWF, which explains all relevant definitions and key terms used in the questionnaire. If the link does not work, please insert it 

manually in a private/incognito browser window. 

 

The questionnaire takes approximately 15–20 minutes to complete. Please answer to the best of your knowledge. All responses 

will be treated confidentially. You may skip questions that are not applicable to your programme. 

 

Should you have any questions, please do not hesitate to contact Mascha Theiler at mascha.theiler@wwf.ch 

Thank you very much for your valuable contribution to this study! 

WWF Switzerland  

 

General questions about your role 

 

First name and surname: 

 

E-Mail:* 

 

Please confirm:* 
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As a representative of my higher education institution, I hereby declare that I will answer the questions to the best of my 

knowledge and belief. 

 

Furthermore, I hereby confirm that I shall only forward the questionnaire to authorized individuals. The circle of authorised 

individuals only includes employees of my university. 

---------------------------------------------------------------------------------------------------------------------------------------------------- 

General questions about your role 

 

How do you assess your competences in relation to sustainable development in the context of your teaching?* 

Please choose only one of the following:  

• Very competent  

• Moderately competent  

• Slightly competent  

• Not competent at all  

• I don't know any concepts of sustainable development in my field  

• I do not teach / not applicable 

 

Comments: 

Please write your answer here: 

 

-------------------------------------------------------------------------------------------------------------------------------------------------- 

How confident do you feel in implementing the principles and goals of Education for Sustainable Development (ESD) in your 

teaching?* 

Please choose only one of the following:  

• Very competent  

• Moderately competent  

• Slightly competent  

• Not competent at all  

• I don't know the principles and goals of ESD  

• I do not teach / not applicable 

 

Comments: 

Please write your answer here: 

 

------------------------------------------------------------------------------------------------------------------------------------------------- 

General information about your continuing education programme 

 

To which category does your programme belong to?* 

Please choose only one of the following:  

• CAS  

• DAS  

• MAS  

• MBA/EMBA  

• Other  

 

------------------------------------------------------------------------------------------------------------------------------------------------- 

Please indicate the name of the programme for which you answer this questionnaire and provide a link to the corresponding 

website. * 

Please write your answer(s) here: 

Programme: 

Link: 

 

Please complete a separate questionnaire for each programme. 

---------------------------------------------------------------------------------------------------------------------------------------------------- 

Please indicate the higher education institution and, if applicable, faculty/department and organisational unit to which the 

programme belongs.* 
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Please choose only one of the following:  

• École polytechnique fédérale de Lausanne EPFL  

• Eidgenössische Technische Hochschule Zürich ETH  

• Universität Basel  

• Universität Bern UniBE  

• Université de Fribourg Unifr  

• Université de Genève UNIGE  

• Université de Lausanne UNIL  

• Universität Luzern Unilu  

• Université de Neuchâtel UniNE  

• Universität St.Gallen HSG  

• Università della Svizzera italiana USI  

• Universität Zürich UZH  

• Berner Fachhochschule BFH  

• Fachhochschule Graubünden FHGR  

• Fachhochschule Nordwestschweiz FHNW  

• Haute école spécialisée de Suisse occidentale HES-SO  

• Hochschule Luzern HSLU  

• Kalaidos Fachhochschule  

• OST - Ostschweizer Fachhochschule  

• Scuola universitaria professionale della Svizzera italiana SUPSI  

• Zürcher Hochschule der Künste ZHdK  

• Zürcher Hochschule der angewandten Wissenschaften ZHAW 

 

If you answer for a joint programme, please indicate both institutions in the open text field. 

----------------------------------------------------------------------------------------------------------------------------------------------------- 

 

To which faculty, department or other organisational unit does yourprogramme belong to? 

Please write your answer here: 

 

What is your role in the programme? * 

Please choose only one of the following:  

• Head of programme  

• Head of programme administration  

• Other  

----------------------------------------------------------------------------------------------------------------------------------------------------- 

 

Which sub-discipline does your degree programme belong to best?* 

Please choose only one of the following:  

• Strategic and General Management  

• Leadership & Change  

• Innovation, Entrepreneurship & Transformation  

• Sustainability & Responsible Management  

• Finance  

• Economics  

• Other  

 

If two are eligible please select the more prominent one. 

 

How many participants do, on average, start your programme each year? 

Please write your answer here: 

 

----------------------------------------------------------------------------------------------------------------------------------------------------- 

Please indicate the number of ECTS attributed to your programme 

Please write your answer here: 

 

----------------------------------------------------------------------------------------------------------------------------------------------------- 
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General information about your continuing education programme 

 

Is your MAS/DAS/MBA/EMBA program composed of a fixed set of modules (e.g. CAS), or can participants assemble their own 

program content?* 

Please choose only one of the following:  

• Fixed programme (e.g. predefined CAS / courses) or very limited room for customization  

• Customisable programme (e.g. choice of different CAS / courses) 

----------------------------------------------------------------------------------------------------------------------------------------------------- 

 

General information about your continuing education programme 

 

Is your CAS program composed entirely of fixed modules, or can participants choose at least 30% of the program content 

themselves?* 

 

Please choose only one of the following:  

• Entirely fixed modules  

• Participants can choose less than 30% of the content  

• Participants can choose 30% or more of the content 

 

----------------------------------------------------------------------------------------------------------------------------------------------------- 

Can your participants choose specialisations explicitly focusing on sustainability, and if yes, on which topics and to what ex-

tent? 

Please write your answer here: 

----------------------------------------------------------------------------------------------------------------------------------------------------- 

Sustainability Topics: Subject areas within business administration 

 

For each topic, please indicate to what extent it is addressed in your programme (overall). 

Please choose the appropriate response for each item. 

 

Topic not cov-

ered 

Topic mentioned 

(<1 hour) 

Covered: intro-

duction (1-

4hours) 

Covered: exten-

sively (4-8hours) 

Covered: in 

depth (>8hours) 

Reactive (CSR) and proactive Corporate Social Responsibility (Alternative Business Models, So-

cial Entrepreneurship)  

    

Sustainability Strategy, Management and Reporting  

    

Sustainable Value Chain Management and Circular Economy 

    

Marketing, Communication and Sustainability  

    

Sustainable Financial Management (Raising Capital & Investments) 

    

Digitalisation, AI and Sustainable Development  

    

Sustainable Business Transformation and Leadership for Sustainability 

 

We are fully aware that not all topics are equally covered across all degree programmes or curricula. Our aim is to gain a com-

prehensive overview of which topics are addressed and to what extent. Even if certain topics are not included or are only briefly 

touched upon in your programme, we kindly ask you to respond to all questions 

 

Comments: 

Please write your answer here:  
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Sustainability Topics: Subject areas within economics 

 

For each topic, please indicate to what extent it is addressed in your programme (overall). 

Please choose the appropriate response for each item 

 

Topic not cov-

ered 

Topic mentioned 

(<1 hour) 

Covered: intro-

duction (1-

4hours) 

Covered: exten-

sively (4-8hours) 

Covered: in 

depth (>8hours) 

Sustainable Economy 

    

Transformation into a Sustainable Economy 

    

Equity of Opportunity and Distribution  

    

Sustainable Financial Economy  

    

Economy of the Environment, Resources, Biodiversity and Climate  

    

We are fully aware that not all topics are equally covered across all degree programmes or curricula. Our aim is to gain a comprehensive over-

view of which topics are addressed and to what extent. Even if certain topics are not included or are only briefly touched upon in your pro-

gramme, we kindly ask you to respond to all questions 

 

Comments: 

Please write your answer here:  

 

 

Sustainability Topics: Subject areas within Banking & Finance 

 

For each topic, please indicate to what extent it is addressed in your programme (overall). 

Please choose the appropriate response for each item: 

Topic not cov-

ered 

Topic mentioned 

(<1 hour) 

Covered: intro-

duction (1-

4hours) 

Covered: exten-

sively (4-8hours) 

Covered: in 

depth (>8hours) 

Sustainable Financial Economy  

    

Sustainable and Responsible Investment (SRI)  

    

Evaluation of the Sustainability Performance of Companies  

    

Climate Change Finance  

    

Biodiversity and Finance  

    

 

We are fully aware that not all topics are equally covered across all degree programmes or curricula. Our aim is to gain a comprehensive over-

view of which topics are addressed and to what extent. Even if certain topics are not included or are only briefly touched upon in your pro-

gramme, we kindly ask you to respond to all questions 

 

Comments: 

Please write your answer here:  

 

 

----------------------------------------------------------------------------------------------------------------------------------------------------- 
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ESD Objectives and Competences: critical and systemic thinking 

 

Please indicate to what extent the programme contains teaching/learning approaches to promote the following objective area: 

 

Not promoted Marginally promoted Promoted Strongly promoted 

 Teaching/learning approaches to promote critical and systemic thinking  

    

 

Please indicate which of the suitable teaching/learning methods are applied: 

 

Please choose the appropriate response for each item: 

Not applied Applied I don't know this method 

Inquiry-based learning, Research-based learning 

Experiential Learning 

 

Case-based learning with analysis on lines of argumentation 

Systems analysis and Scenario analysis 

Game-based learning, Simulation, Serious games, Narrative-based learning 

 

Comments: 

Please write your answer here:  

-------------------------------------------------------------------------------------------------------------------------------------------------- 

 

ESD Objectives and Competences: reflection on values and emotions  

 

Please indicate to what extent the programme contains teaching/learning approaches to promote the following objective area: 

Please choose the appropriate response for each item: 

 

Not promoted Marginally promoted Promoted Strongly promoted 

Teaching/learning approaches to promote reflection on values and emotions 

    

 Please indicate which of the suitable teaching/learning methods are applied: 

Please choose the appropriate response for each item: 

Not applied Applied I don't know this method 

Role-play-based learning with a change of perspective 

Inner Development Goals approaches 

Transformative Learning 

Critical service learning with a threefold perspective 

Mindfulness exercises (also in nature, with music or art) 

  

Comments: 

Please write your answer here:  

 

ESD Objectives and Competences: action competence in sustainable development 

 

Learning approaches to promote the following objective area: 

Please choose the appropriate response for each item: 

Not promoted Marginally promoted Promoted Strongly promoted 
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Teaching/learning approaches to promote action competence in sustainable development  

    

Please indicate which of the suitable teaching/learning methods are applied: 

Please choose the appropriate response for each item: 

Not applied Applied I don't know this method 

Problem Based Learning 

Project Based Learning 

Action Learning 

Service Learning 

Learning in Living Labs and Design Thinking (also for Start-up foundation, Socio-political en-

gagement, and other real-world projects 

 

Comments: 

Please write your answer here: 

----------------------------------------------------------------------------------------------------------------------------------------------------- 

 

ESD Objectives and Competences 

 

In the following, you see the 10 key competences in the context of sustainable development, as defined by UNESCO. 

Please rank them according to the relevance they are supposed to have in your programme.  

Please select at most 10 answers 

Please number each box in order of preference from 1 to 10  

 

Competence in systems thinking  

    

Anticipatory competence  

    

Normative competence  

    

Strategic competence  

    

Collaboration competence  

    

Critical thinking competence  

    

Self-awareness competence  

    

Integrated problem-solving competence  

    

Target competence  

    

Transformation competence  

    

 

Drag or double-click entries into order. 

----------------------------------------------------------------------------------------------------------------------------------------------------- 

Self-assessment, measures and outlook 

 

What measures do you have planned in the area of sustainable development and education for sustainable development for the 

next three years? 

Please write your answer here: 

----------------------------------------------------------------------------------------------------------------------------------------------------- 

 

What measures in the area of sustainable development and education for sustainable development have you already inte-

grated? 

Please write your answer here:  
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